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Abstract 
The purpose of this paper is to determine the effects of the institution-based family training programs on the attitudes of parents. 
The study was conducted at Tüpraş Elementary School in Batman in 2011. The participants of the study are 66 parents (33 
parents in the experimental group and 33 parents in the control group).  The research is carried out with the quasi-experimental 
model and as an experimental model the “pre test and post test with control group” was used.  In the research for collecting the 
data, “Parent Attitude Scale” was given to both groups as pre test and post test before and after the family training program. In 
the analysis of data, paired sample t-test and independent sample t-test analysis were used. In this study, there was no significant 
difference between pre-test mean scores of the families who are participating and not participating to family education. However, 
there is a significant difference between post-test mean scores of the families and it showed a significant difference in favor of 
the experimental group. According to this result, it was revealed that the average scores of the democratic attitudes of parents, 
participating family training program, significantly increased. In this case, the family training program is an effective program for 
families in gaining positive attitudes.  
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1. Introduction 
The institution of family has an important place in the lives of individuals. During early childhood, child spends 
a large part of his time with the family. In this process, the child needs to education for perception of what is 
happening in his around and adapt to life (Bridge, 2001). 
Mothers and fathers have a number of compulsory tasks such as the protection of children, nutrition, clothing, 
sheltering, as well as the psychological aspects, love, tolerance, and feelings of happiness to live in the family 
(Yıldırım, 2012). All parents have the ideals that open or hidden about how their children is going to be an 
individual in the future, besides what kind of knowledge, moral values and behavioral standards they will have. 
Parents use many different strategies to direct the children to this purpose. They consolidate and punish the behavior 
of their children, use themselves as a role model, and explain their own beliefs and expectations. Thus, the different 
ways that each parent has adopted and implemented lead to different child-rearing attitudes and behaviors (Mussen, 
Conger, Kagan and Huston, 1984).  
Growing the school age children as an individual that can control itself, have high self-perception and saturated 
varies depending on the attitude of the parents at home. In this context, although there are several studies in the 
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literature about different family attitudes, four basic attitudes come to the fore. These are democratic, authoritarian, 
permissive, and (overly) protective attitudes (Baumrind, 1966; Kuzgun, 1991; Yavuzer, 1994).  
Democratic parents expect mature behavior from their children, and at the same time they want to comply with 
the rules from their children. First of all, they are warm and interested and they listen to their children sensitively 
and patiently. This type of parents takes children's views about decisions in the family (Baumrind, 1966). The 
democratic attitudes of the parents lead to positive outcomes on children such as, enhanced sense of confidence, 
independence, to tell their ideas freely, entrepreneurship, to take responsibility, maturity, being friendly, high 
academic achievement, social adjustment, self-development and produce creative ideas (Yılmaz 1999). 
Authoritarian parents expect their children to obey without question and comply with the rules. This type of 
families applies to punishment if children don’t obey the rules, and parents don't consult with their children 
sufficiently (Baumrind, 1966). Santrock (2004) described the authoritarian parenting style as confining and 
punishing. The results observed in children that grown in an authoritarian attitude are inability to express their 
thoughts and feelings easily, lack of confidence, anxiety, self-conscious, to obey the rules but in the absence of 
authority to act contrary to the rules etc. Although these children exhibit obedient behavior against to more powerful 
person than themselves; behave aggressively against to person who powerless than themselves (Kuzgun, 1991). 
Permissive parents give their children too much freedom, cannot control their children in any way, and 
sometimes they behave tolerant that may be considered as neglect. According to Baumrind (1966), in permissive 
families children can eat something, sleep, and watch television etc. whenever they want. Children who grow up in 
this way have poor impulse control and low academic achievement. Children who grow up in this way have poor 
impulse control and low academic achievement.  
Protecting families shows control, care and attention too much to their children. All the needs of children are 
provided by the parents and therefore independence and self-confidence of the children are damaged 
(Demiriz&Öğretir, 2007). Children growing with protective attitude are lack of self-confidence, non-entrepreneurial, 
shy, always in need of support, and passive in social relations (Yavuzer, 1994). 
As can be seen, parenting styles are defined as the behaviors, attitudes, and values parents use to determine how 
they interact with their children (Mussen, 1983). Each style demonstrates a particular relationship that occurs 
between the parents and children at a specific point in time.  
According to the results obtained from studies, the families are determined as the source of the problems created 
by the children in the community. Besides of this result, researches show that, families are only one responsible 
about problems such as children’s school failure and prone to violence. However, Gordon (2009) defends, on this 
issue before accusing families, how much they are equipped about their children's education and in this regard 
focused on the question that; “How will families learn their mistakes?". This question that is asked by Gordon, 
directs the researchers to subject of the requirements of families about knowledge and skills education for children's 
development; in other words, to subject of “family training”.  
There are different definitions of family education, but the common purpose of all definitions to gain to the 
participants knowledge and skills about parenting, parenting styles, and different attitudes. In this respect, family 
training can define as “all of the events that developed in order to provide raise their children to parents” 
(Üstünoğlu, 1991). 
In institution-based family training programs that is a special type of family training. Family training is carried 
out by several institutions such as official training institutions, private training institutions and private education 
centers that depend on universities. In institution-based programs, parents are trained concerning such issues as 
behavior management, concept teaching, language teaching techniques, teaching of skills etc. and education services 
for families are given by way of group training (Varol, 2005). 
Parents are considered will learn the various techniques and methods of teaching with family training. As a result 
of this, the deficiencies and problems of children that possible to see can be prevented by parents. In addition, 
families are accepted can work effectively with educators (Sucuoğlu, 1991; Temel, 2000). In recent years, the 
parent-child relationships are evaluated within the framework of an interactive process that mutually affected. 
Despite this mutual interaction, parents have more influence due to their responsibilities for the care and education 
of their children especially during the early development. The theories and approaches about development of 
children emphasize the role of parenting taking into account children's early physical and social environment. 
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Therefore, examination and evaluation of child rearing attitudes of parents is very important and necessary 
(Maccoby, 2002; Miller, 1983). 
2. Research purpose 
The purpose of this paper is to determine the effects of the institution-based family training programs on the 
attitudes of parents. In this context, the following sub-problems are solved: 
1. Is there any significant difference between pre-test and post-test democratic attitude scores of families?  
2. Is there any significant difference between pre-test and post-test authoritarian attitude scores of families?  
3. Is there any significant difference between pre-test and post-test protective attitude scores of families?  
4. Is there any significant difference between pre-test and post-test permissive attitude scores of families?  
5. Is there any significant difference between post-test democratic attitude scores of experimental group and 
control group?  
3. Method 
In this section, the research model, the participants, the instruments, and data analysis are included. 
3.1. Research model  
In this study, the effect of the institution-based family training programs on the attitudes of parents is tried to 
determine. The research is carried out with the quasi-experimental model and as an experimental model the “pre test 
and post test with control group” was used. 
3.2. Participants 
The study was conducted at Tüpraş Elementary School in Batman in 2011. The participants of the study are 66 
parents (33 parents in the experimental group and 33 parents in the control group).   A family training program 
consisting of eight sessions about 2 months, has been applied to families in the experimental group; and other 
families (n=33) has been assigned to the control group. Demographic information about the participants is presented 
in table 1. 
Table 1. Demographic information about the participants 
  
Variable Group 
Experimental Group Control Group 
f % f % 
Monthly Income 
0-500 TL 9 27,27 12 36,36 
501-1000 TL 15 45,45 16 48,49 
1001-1500 TL 5 15,15 3 9,09 
1501 TL and above 4 12,12 2 6,06 
Total 33 100,0 33 100,0 
Education Level 
Illiterate 3 9,09 5 15,15 
Elementary Education 20 60,61 22 66,67 
High school 7 21,21 5 15,15 
University 3 9,09 1 3,03 
Total 33 100,0 33 100,0 
Age 
18-25 ages 3 9,09 1 3,03 
26-35 ages 16 48,48 16 48,49 
36-45 ages 9 27,27 14 42,42 
46 ages and above 5 15,15 2 6,06 
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The findings related to difference between pre-test of democratic attitude scores of experimental group and 
control group are presented in table 2. 
 
Table 2. The democratic attitude pre-test scores of the experimental group and control group 
 




Experimental Group 33 35,60 14,20 2,47 
64 1,252 ,215 
Control Group 33 31,90 9,27 1,61 
     p>.05 
The Table 2 shows, when compared to democratic attitude pre-test scores of the experimental and control groups, 
pretest scores of the experimental group (=35.6) was higher than pre test scores of control group (=31.9). 
However, according to the t-test analysis weren't found a significant difference between the pre test scores of 
experimental and control groups. 
3.3. Instruments 
As the experimental process, in the family training program processed the following topics during the eight 
sessions: 
• Session-1: Family patterns and their effects on children - Healthy family structure 
• Session-2: Developmental characteristics of children of school age (7-12 ages) 
• Session-3: Child behavior problems and their solution proposals 
• Session-4: Effective parent-child communication 
• Session-5: Right and wrong family attitudes towards child education 
• Session-6: The use of reward and punishment in education of children 
• Session-7: The effect of family factor on the school success- “School - family cooperation” 
• Session-8: Motivation - Self-esteem - Test anxiety 
In the study, before and after parent training program, "Parent Attitude Scale (PAS)" developed by the Karabulut 
Demir and Şendil (2008) was applied to all families. As shown in table 2, the scale has a four-dimensional structure. 
The Kaiser-Meyer-Olkin (KMO) test value of scale is 0.80 and Bartlett's test value has a significant level 
(X2=7302.836, p= .000). 
Table 3. Internal consistency (Cronbach's alpha) coefficients for the PAS dimensions 
 














Eigenvalue 5.85 4.15 3.20 2.45 
Varyans (%) 12.34 8.80 6.80 5.21 
Cronbach’s Alpha 0.83 0.76 0.75 0.74 
3.4. Data analysis  
Before the analysis of data, firstly normality assumptions were examined for sub-problems of study. While the 
assumption of normality not provided for the third sub-problem; for first, second, fourth, and fifth sub-problems, 
data was found to have a normal distribution. Therefore,  
1- Analysis of the data for the third sub-problem, the Wilcoxon test  
2- Analysis of the data for the first, second, and fourth sub-problem, the paired sample t-test  
Total 33 100,0 33 100,0 
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3- Analysis of the data for the fifth sub-problem, the independent sample t-test was used. 
4. Findings 
In this section, the findings of the study presented during the sub-problems. 
4.1. Findings related to the first sub-problem 
The findings related to difference between pre test and post test of democratic attitude scores of families are 
presented in table 4. 
 
Table 4.  The democratic attitude pre-test and post-test scores of the experimental group 
 
  N  S SE df t p 
Democratic Attitude 
Pre-test 33 35,60 14,20 2,47 
32 -3,002 ,005* 
Post-test 33 39,00 15,19 2,64 
*p<.05  
When compared to democratic attitude pre-test and posttest scores of families, posttest scores (=39,0) was 
higher than pre test scores (=35,6). According to the t-test analysis were found a significant difference between the 
pre test and post test scores of experimental groups in favor of the post test. 
4.2. Findings related to the second sub-problem 
The findings related to difference between pre test and post test of authoritarian attitude scores of families are 
presented in table 5. 
 
Table 5. The authoritarian attitude pre-test and post-test scores of the experimental group 
 
  N  S SE df t p 
Authoritarian 
Attitude 
Pre-test 33 43,51 9,96 1,73 
32 3,589 ,001* 
Post-test 33 40,93 11,17 1,94 
*p<.05  
According to table 5, when compared to authoritarian attitude pre-test and posttest scores of families, posttest 
scores (=40,9) was lower than pre test scores (=43,5). In addition to this result, the t-test analysis was showed 
there is a significant difference between the pre test and post test scores of experimental groups in favor of the pre 
test. 
4.3. Findings related to the third sub-problem 
The findings related to difference between pre test and post test of protective attitude scores of families are 
presented in table 6. 
 
Table 6. The protective attitude pre-test and post-test scores of the experimental group 
 
Pre-test and Post-test n Mean Rank Sum of Ranks z P 
Negative Ranks 14 11,25 157,50 -2,530* ,011 
Positive Ranks 5 6,50 32,50   
Ties 14     
*Based on positive ranks. 
 
Based on the data analysis displayed on table 6, there is a significant difference between the pretest and posttest 
scores of the protective attitude of families (z=-2,530, p<.05). According to mean rank and sum of ranks values, the 
2680   Mesut Yildirim and Songü l Yildirim /  Procedia - Social and Behavioral Sciences  116 ( 2014 )  2675 – 2681 
difference appeared to be in favor of negative ranks (pretest). In this respect, the family training program was 
effective in reducing overly protective attitudes. 
4.4. Findings related to the fourth sub-problem 
The findings related to difference between pre test and post test of permissive attitude scores of families are 
presented in table 7. 
 
Table 7.  The permissive attitude pre-test and post-test scores of the experimental group 
 
  N  S SE df t p 
Permissive Attitude 
Pre-test 33 37,90 3,97 ,69 
32 2,055 ,048* 
Post-test 33 37,30 4,20 ,73 
*p<.05  
As it is shown on table 7, when permissive attitude pretest and posttest scores of families were examined, 
posttest scores (=37,3) was lower than pre test scores (=37,9). According to t-test analysis, there is a significant 
difference between the pre test and post test scores of experimental groups in favor of the pretest. 
4.5. Findings related to the fifth sub-problem 
The findings related to difference between post test of democratic attitude scores of experimental group and 
control group are presented in table 8.  
 
Table 8. The democratic attitude post-test scores of the experimental group and control group 
 
  N  S SE df t p 
Democratic Attitude 
Post Test 
Experimental Group 33 39,00 15,19 2,64 
64 2,150 ,048* 
Control Group 33 32,30 9,43 1,64 
*p<.05  
When compared to democratic attitude posttest scores of experimental group and control group, posttest scores 
of experimental group (=39,0) was higher than posttest scores of control group (=32,3). According to the t-test 
analysis were found a significant difference between the democratic attitude posttest scores of experimental group 
and control group in favor of the experimental group. 
5. Conclusion 
In this study, the effects of the institution-based family training programs on the attitudes of parents were 
examined and the following conclusions were reached: 
1- There is a significant difference between pretest and posttest scores of the democratic attitude of families, and 
democratic attitude scores of families were increased after the family training program. 
2- Although, there is no significant difference between the pretest democratic attitude scores of experimental and 
control group before the family training program; democratic attitude scores of the experimental group was 
significantly higher in the posttest. 
3- Authoritarian attitude posttest scores of families were lower than pre test scores. Besides, there is a significant 
difference between the pre test and post test scores of experimental groups in favor of the pre test. 
4- There is a significant difference between the pretest and posttest scores of the protective attitude of families. The 
difference appeared to be in favor of pretest. In this respect, the family training program was effective in 
reducing overly protective attitudes. 
5- Permissive attitude posttest scores of families determined to be lower than pre test scores. And there is a 
significant difference between the pre test and post test scores of experimental groups in favor of the pretest. 
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According to all of these results, as well as the family training program is effective in improving the democratic 
attitude scores of families; is also effective in reducing that authoritarian, protective and permissive attitude that may 
negatively impact the development of children. 
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